w hen we were first handed the assignment, with an attached Snow White story, I honestly thought it was a joke.
... However, I quickly discovered that not only was I learning new views of literature, but was also being greatly challenged by a simple fairy tale. It introduced me to several theories I had never heard of and that will help me in my future readings. (Jane's letter to the professor) Finding new ways for students to explore, experience, and analyze literature poses a continual challenge for high school English teachers. To create divergent and critical thinkers, we need to develop stimulating literary experiences. Students' exposure to different literary theories helps them to "understand that there are many ways to know texts, to read and interpret them" (Moore 4 ). This ability is even more crucial since the New Critical approach still dominates the curriculum, and "[blecause the New Critical approach requires a set of sophisticated skills and a literary vocabulary of little interest to some students, the meaning of a text often turns out to be what the teacher says it is" (Moore 4).
As a university professor and a high school English teacher, we became interested in implementing theories in the classroom and collaborated on exploring ways to link the required curriculum with literary theories to deepen the students' experiences with literature. Although books on literary theory have been published (e.g., Moore; Soter; Appleman), one text is not used to illustrate all of the theories. Due to time and curricular constraints, we found a short text to illustrate literary theories prior to using longer works. Sophomores in two English 10 World Studies classes were introduced to literary theories through the Grimm brothers' tale "Snow White"1 and then applied these theories to the analysis of D. H. Lawrence's "The Rocking-Horse Winner" and George Orwell's 1984. We selected "Snow White" because of its familiarity and length. Aspects of five theories were chosen because critics have analyzed "Snow White" from these perspectives. Because of space limitations, we present three of the theories, followed by the students' analysis of the fairy tale, a short story, and a novel.
The Literary Theories Structuralist Theory
Structuralist theory has its roots in linguistics, specifically the work of Ferdinand de Saussure. From this perspective, the system of language-its grammargoverns the parts of language and their interrelationships, enabling us to see how language itself produces meaning. Structuralists analyze the meaning of a linguistic unit as it relates to other signs within the system of language. These relationships occur along two axes. The vertical axis involves the specific noun or verb that is ordered (e.g., noun = girl). The horizontal axis refers to the order of language units, such as nouns and verbs (e.g., noun-verb-direct object).
Meaning occurs when a unit, such as a noun, is associated with a concept (e.g., girl = female child).
Meaning also arises through binary oppositions, which highlight differences between units of language; you recognize something as having meaning because it is not something else (e.g., +girl = -boy).
Just as language at the sentence level has a grammar, works of literature, such as folktales, epics, and novels, also have a grammar. Thus, a folktale is a system with logically connected parts, that is, an arrangement of functionally related characters and themes (Ryan) . Vladimir Propp was one of the first scholars to apply a structural approach in his analysis of one hundred Russian fairy tales. He identified thirty-one functions, "the recurrent constants of the tale," which could be combined to form its typological structure (20). In the following elements, functions are italicized: a hero leaves home despite an interdiction not to, he encounters a villain who tricks him, and he unwittingly becomes an accomplice in his own deception.
A Structuralist Approach to "Snow White"
Steven Swann Jones applied a structuralist approach to "Snow White." He analyzed the episodes (i.e., segments of texts that have a goal attempt, goal outcome, and reaction to the goal) of over four hundred versions ranging over a five-hundred-year period. The structure underlying the versions consisted of nine episodes organized into two parts. The functions (e.g., the persecutor, the heroine) are embedded within the episodes (see fig. 1 ).
Another aspect of structuralist analysis is the concept of binary oppositions that hold the text together. In "Snow White," some binary oppositions are reflected in the following pairs: good/evil, beauty/ not beauty, reward/punishment, innocence/artifice, youth/age, royalty/servants, natural/supernatural, birth/death, village/forest, and castle/cottage.
Feminist Criticism
Despite their differences, "feminist critics generally agree that their goals are to expose patriarchal premises and resulting prejudices, to promote discovery and reevaluation of literature by women, and to examine social, cultural, and psychosexual contexts of literature and literary criticism" (Guerin et al. 197 ). In general, there has been a shift from negative attacks on males writing about women towards a positive delineation of women's redefinition of their identity in their own writing.
Feminist criticism has examined the negative effects of fairy tales for three decades attacking "the same heroines-notably Cinderella, Snow White, and Sleeping Beauty-again and again, until the feminist view of such heroines has itself become a stereotype" (Stone 230). Critics have highlighted aggressive heroines, re- 
Application in the Classroom
The introduction to literary theories was completed in three phases. In the first phase, I (Joanne) briefly related to the students the purpose of studying literary theories and emphasized the differences between this approach and the traditional formalists' way of looking at literature. I shared our rationale for using "Snow White" because of its brevity and the existing analyses of the tale that provide insights into aspects of the theories. After the tale was read aloud, students were given a handout highlighting aspects of the theories, placed in small groups, and assigned different theories that they applied to the tale and presented to the whole class.
"The Rocking-Horse Winner"
In the second phase of the lesson, in a Readers Theater format, students read D. H. Lawrence's short story, "The Rocking-Horse Winner," about a family's selfdestruction because of their obsession to acquire more money. Each group reviewed the theory handouts, took notes guided by a brief summary handout to focus the analysis, and presented their analysis to the whole class.
One structuralist group identified five episodes.
They depicted Episode 1, for example, as "the attempt is to understand what it means to be lucky ... the outcome is the mom and son talk about luck and the reaction is confusion." The group noted that the binary opposites in the story are: "rich/poor, lucky/unlucky, strategy/impulse, death/life, understanding/confusion, and winning/ losing." In a feminist theory group, Helen observed that "the mom is kind of stereotypical on the outside because everyone thinks she's a good mom but really she's not." Melissa added that "this is not a feminist story just because it's not the ideal woman because on the outside she seemed like a good mom but then they said that the bad thing about the mom was that she wasn't a good mom kind of implying that you have to be a good mom if you're a woman." Nikki stated that we also think "that the mom had a lot of power [ In their notes and discussion of binary opposites, a group noted the following pairs: freedom/ slavery, ignorance/strength, war/peace, reality/illusion, asleep/awake, hate/love, loyalty/unloyalty, sanity/ insanity, defeat/undefeated, guilt/pride, ignorance/ wisdom, and truth/lies. Kaitlin concluded that "binary oppositions basically hold the text together."
In a feminist group, Jasmine observed that the "women's basic role is to pretty much have children." Cindy commented on the physical characteristics related to gender: "[Wlomen wear trousers, they're not supposed to wear make-up or perfume, they have short hair and little known hygiene and they're kind of like men almost." Jolene summarized the group's dilemma: "[Wle were trying to decide if the roles were stereotypical or not. . . . I mean it wasn't a feminist theory that women stay home and they cooked and cleaned and cared for kids because they were out with the men and they were equal providers . .. but men had the power." Lonnetta added, "We were trying to decide who had the most power and we had two answers-first we said men because they control the appearance of society . . . and then we said neither because they all follow the same rules and regulations and are treated the same." In our analysis of the lesson, we agreed with the students' points and noted additional issues: (1) the novel should be finished before the theories are introduced; (2) the theories should be woven in over the course of a semester; (3) a review of the New Critical theory prior to the presentation of the theories would enable comparison; (4) other theories such as deconstruction, cultural studies, post-structuralism, and reader-response could be used; and (5) it may have helped students' understanding if a synopsis of the theory was given after each presentation.
Overall, we concluded that the unit was worthwhile because the students developed their criticalreading skills and deepened their understanding of literature by experimenting with these different literary theories.
Note

